[image: image1.png]JAG [




S
Teaching 

Tips for JAG Specialists

Jobs for America’s Graduates


National Center for Evidence Based


Practices

528 Silicon Drive, Suite 101 • Southlake, TX  76092

Tel. 972.691.4486 • Fax. 972.874.0063 • www.jag.org 
 Contents


JAG Specialist Tips
5

Tip 1:
Being true to yourself
7

Tip 2:
Decorating your classroom
7

Tip 3: 
Arranging your classroom
7

Tip 4: 
Organizing your desk
7

Tip 5:  
Setting up student notebooks
8

Tip 6:  
Journal writing
8

Tip 7:  
Dressing professional 
8

Tip 8:  
Having a professional attitude
9

Tip 9:  
Greeting your students
9

Tip 10: 
Having positive expectations
9

Tip 11: 
Introducing yourself
9

Tip 12: 
Using icebreakers and teambuilders
10

Tip 13: 
Taking roll
10

Tip 14: 
Seating assignments
10

Tip 15: 
Managing your classroom
10 

Tip 16: 
Being prepared
11

Tip 17: 
Developing and enforcing rules and responsibilities
11

Tip 18: 
Developing and following procedures
12

Tip 19: 
Increasing positive student behavior
12

Tip 20: 
Establishing a discipline plan
13

Tip 21: 
Praising the deed, encouraging the students
14

Tip 22:
Giving instructions
15

Tip 23:
Cooperative learning (group learning)
15

Tip 24:
Assigning groups
15

Tip 25:
Assigning group leaders and other roles
16

Tip 26:
Getting students attention
17

Tip 27:
Being a facilitator
18

Tip 28:
Questioning strategies
18

Tip 29:
Learning strategies
20

Tip 30:
 Ways to applaud
20

Tip 31:
Teaching techniques
21

Tip 32:
Using instructional strategies
21

Tip 33:
Teaching to all learning styles
22

Tip 34:
Getting students to do their assignments
22

Tip 35:
Planning lessons
23

Tip 36:
Thinking words
24

Tip 37:
Assessing students learning
25

Tip 38:
Test taking strategies
26

Tip 39:
Involving parents
27

Tip 40:
Counseling skills
28

Tip 41:
Learning continuously
28

Tip 42:
Being a part of the school
28
Teach Me
29

Appendix A: Icebreakers and Teambuilders
31

Appendix B: Teaming, Brainstorming and Consensus
35

Appendix C: Learning Strategies
43

Appendix D: Learning Styles
51

JAG Specialist Tips

Do you remember the first time you were asked to dance or asked someone to dance?  How about the first time you gave a group presentation?  Both were exciting, yet possibly frightening at the same time.  

Teaching is no different.  It can be exhilarating yet scary.  

As a Specialist, you were hired to affect or touch lives, not just teach.  If you touch the life of a student, you will have a student who will learn.

This booklet of tips will help prepare you to be an effective, confident Specialist in the classroom.

· An effective Specialist has positive expectations for student success

· An effective Specialist is skilled at classroom management

· An effective Specialist knows how to design lessons for student mastery

· An effective Specialist learns about each student

These will all be covered in the tips, so read on!

A child’s life is like a piece of paper on which every passerby leaves a mark.








─Ancient Chinese Proverb
Tips

Tip 1: Being True to Yourself
Be true to you, your personality.  Be human and let the students know you as a human being.  Smile often, praise frequently, use humor, and be flexible.

Tip 2: Decorating Your Classroom
You don’t have to have everything perfectly decorated the first day of school.  The students may want to take ownership in their classroom and decorate the bulletin board, or create positive posters for around the room.

Some of the activities you do the first few weeks of school are for students to learn about themselves and each other.  In the JAG curriculum, competency A.1—Identify occupational interests, aptitudes, and abilities—has an activity called “Me Bags.”  The finished products are great to post around the classroom.  

Tip 3: Arranging Your Classroom

Desks do not have to be in traditional rows, however, make sure that chairs face you so they can easily see and hear you.  Tables and chairs work nicely for teamwork.  You’ll discover that many of the activities in the JAG curriculum recommend small group work.  

If possible, have a private or semi-private area available to talk with students about work, home life, behavioral problems, career counseling, etc.

If worksheets or handouts will be used, have them on a table as the students enter so they can pick them up before sitting down.

Tip 4: Organizing Your Desk

Set-up your folders for the file cabinet and the supplies for your desk before school starts.

Keep your purse, keys and other valuables in a safe location.

Have emergency materials handy, such as tissue, rags, paper towels, soap, extra lunch money, etc.

Keep items on your desk that the students can play with; for example: a slinky, koosh ball, or silly putty.  This keeps their hands off of your stapler, paper clips, tape, etc.

Tip 5: Setting up Student Notebooks

If possible, have a notebook for each student.  They learn responsibility (JAG competency H.74) by keeping their assignments in the notebook in an organized, orderly fashion.  They can create a table of contents that could look like this:

Date

Topic/Assignment




Grade

This way, they copy what you have on the board for topic/assignment and they keep track of the grades they earn.

Tip 6: Journal Writing

Having students write in journals daily can accomplish many things such as:

· You learn about your students

· Students practice writing skills

· Students learn to express themselves by writing.  For some, this may be their strongest learning style.

· Journaling at the beginning of class gives you a chance to take roll and talk with individual students if necessary

Journal topics are written on the board and students know the routine is to get their notebook and begin journaling.  Topics could be:

· Interpret a quote

· Express a dream

· Describe their relationship with a significant adult in their life

· Comment on a current event

At the end of the week, you can take their journals home and give them feedback.  You might be surprised about how much you learn about your students in this format.

Tip 7: Dressing Professional 

Research reveals that the clothing worn by Specialists affects the attitude, work and discipline of students.

You do not get a second chance at a first impression.  Dress professionally.  It’s common to judge others by their dress and they judge us too.  It may not be fair and it may not be right, but people tend to treat others as they are dressed.  The effective Specialist dresses appropriately. As a professional, the Specialist knows the value of modeling success.

Tip 8: Having a Professional Attitude

By the end of the first or second week, the entire class will have taken signals from you on how they should behave for the year.

If you walk into a class late, you’ve just made a statement.  If you walk into a class late, with coffee and a not so pleasant look on your face, you’ve made a statement.

When you walk into class early, the room and materials are ready, the objective or assignment is on the board, and you’re available to meet and visit with the students as they arrive, you are making a statement.

Tip 9: Greeting Your Students

Welcome the students at the door.  Introduce yourself, shake their hands, and look them in the eye.  Role model how you want JAG students to behave, make them feel important—special!  From the first day you are emulating what it takes to be successful in the working world—having a positive attitude, displaying confidence, and talking with others you don’t know.

Students must sense that your classroom is a nurturing environment for their intellectual development and that you’ve created a safe, caring, and positive atmosphere.

Tip 10: Having Positive Expectations

Positive expectations should not be confused with high standards.  Having positive expectations means you believe in the learner and that he/she can learn!  Display positive expectations by saying:  

· After you master this material, you’ll be able to…

· You’ll find this fun and interesting.

· We’ll help each other master this material quickly and easily.

· You’re going to love this unit.

Tip 11: Introducing Yourself

Before school starts, mail a letter to parents.  Introduce yourself, explain briefly about the program, and tell them you’re looking forward to having their son/daughter in the JAG program.

Also, mail a separate letter to each student before school begins.  Include a message of welcome, invite them to call if they have questions, give pertinent information on dates, time, classroom location, list materials you want them to have, and tell them your expectations.

How you introduce yourself on the first day may determine how much respect and success you will have for the rest of the school year.  Major things students want to know at the beginning of school are: your name, your expectations, what they will learn, and how they will be graded.  They also want to know you as a person, so participate in the “get acquainted” activities or icebreakers you do the first week in class.  Caution students to keep it clean and legal.

Tip 12: Using Icebreakers and Teambuilders

Icebreakers and teambuilders are simple ways for the students to bond and get to know one another.  Take time to do these type of activities throughout the first couple of weeks to help students learn to trust you and each other.  It is also a great way for the students’ leadership abilities to surface.  Appendix A are samples of icebreakers and teambuilders.  In addition, the JAG curriculum includes many activities to begin rapport building and teambuilding.

Tip 13: Taking Roll

During the first day of school, you will need to take roll at the beginning of class.  However, for the rest of the school year, we suggest you do not take roll at the beginning of class by calling the names out loud and have students say present. This wastes valuable instructional time.  You may want to get the students started on an assignment, copying information from the board, or writing in their journals for the first few minutes.  Then you take roll in those first five minutes of class while they are actively engaged.

If you consistently have the assignment on the board or have the journal topic on the board, students know to open their notebooks and get started.  You don’t have to start class, they’ve been trained to start class on their own.

Tip 14: Seating Assignments 

Making seat assignments makes it easier for you to learn the students’ names and makes it easier on the substitute.  It may also lower discipline problems.   On the other hand, allowing students to choose their own seats gives them an opportunity to show their maturity.  

If inappropriate behavior occurs, you can always move students.  Discipline tip--don’t give several warnings.  If you give one warning, then move the student when the misbehavior occurs again.  

Tip 15: Managing Your Classroom 

Classroom management consists of practices and procedures that a Specialist uses to maintain an environment in which instruction and learning can occur.    It refers to all of the things a Specialist does to organize students, space, time, and materials so student learning can take place.

Specialists who develop skills in effective classroom management have classes in which students are on task and deeply involved in the work—misbehavior is rare.

Characteristics of a well-managed classroom are:

· Students are involved with their work

· Students know what is expected of them and are generally successful

· Relatively little wasted time, confusion or disruption

· Classroom climate is work-oriented, but relaxed and pleasant

Tip 16: Being Prepared

When you walk into a restaurant, you expect the table to be clean and ready at your reserved time; you expect the hostess to greet you in a pleasant, sincere way; and you expect the wait person to know the menu and answer your questions.  This is similar to you as a Specialist.  You need to know what you will teach (lesson plan), have assignments on board, copies made, materials ready, clear instructions, know how you’re going to break them up into teams, etc.  

In the working world, employees are reprimanded or fired if they’re not ready to work.  We teach readiness by modeling readiness in our work, in our class environment, and in ourselves.  People who are not organized and not ready suffer the consequences of potential student misbehavior. 

Tip 17: Developing and Enforcing Rules and Responsibilities

Effective Specialists present their rules clearly and provide reasonable explanations for the needs of each.  Invest time in teaching discipline and procedures—you will be repaid many times over in the effective use of class time.

Rules are expectations of appropriate student behavior.  State your rules in a positive way and communicate clearly what they are and why.  For example, a rule could be “Respect yourself, and others.”  Have a discussion on what respect looks like and sounds like.  Another rule, “Be on time.”  Discuss the importance of timeliness in the working world.  “Appropriate language will be used.”  Discuss the importance of no cussing, slang or put-downs.

Rule of thumb—less is more.  

Another option is to get student input in creating rules and responsibilities.  Some feel it is better for students to have a say so they feel ownership of the plan and are therefore more likely to respect and follow the rules.

Students will test rules to find the limits of their behavior and to determine whether a rule will be enforced or not.  Students will violate a rule that others are violating if the rule is not enforced.  Be consistent with enforcing the rules.

Creating and discussing a discipline plan is part of rules and responsibilities.  The plan describes what the consequences are for not following the rules.  Purpose of the discipline plan is to show how much you care, you want an environment of learning, and a place for students to feel successful.

Display your discipline plan in a prominent place.  You can move it after the first couple of weeks.

Tip 18: Developing and Following Procedures

The number one problem in the classroom is not discipline; it is the lack of procedures and routines.  A procedure is simply a method or process for how things are to be done in the classroom.

Classroom procedures answers questions for the students such as:

· What to do when the bell rings?
· What to do when they finish their work early?
· What to do when they have a question?
· What to do when they need to go the restroom?
· What to do when they return from an absence?
Procedures for you are:

· What you do when you want their attention?
· What you want them to do when they first walk into the classroom?
· Where you want the assignments turned in?
· Where the students go to get their assignments if they missed class?
· How you want the students to break into groups?
· What happens at the end of class—dismissal procedures?
Procedures are a part of life and help guide people.  For example, there are procedures at an intersection with a traffic light.  The light directs who will turn, who will stop, and who will go.  A procedure also determines if right turn on red is allowed.

Establish your opening class procedures.  At the first of school, explain your procedures and demonstrate.  Remember:  behaviors must be taught, modeled, practiced, monitored, and re-taught.  Reinforce a correct procedure and re-teach an incorrect one.

An example of a routine is posting the assignment daily and in the same place.  This may be on the chalkboard, whiteboard, bulletin board, handed out at the door, or displayed from a transparency.  This consistency helps students stay organized and know what is expected. 

An example of a procedure is a the beginning of class, students get their notebooks and begin their journal writing.

Tip 19: Increasing Positive Student Behavior

Simple techniques include:

· Address students by their names

· Always use students’ names in a friendly respectful tone.  Never address students in an angry or condescending manner.

· Pronounce students’ names correctly.  Ask students for clarification if you are unsure of the correct pronunciation.

Use the words “please” and “thank you.”  You might want to consider adding the words “please” and “thank you” to worksheets, assignments, and other papers distributed in class.

Smile—the universal language of understanding, peace, and harmony.

Effective Specialists know that they cannot get a student to learn unless that student knows that he/she cares about him/her.  Listen, care, and be respectful.

People in our culture are starved for attention.  Consider these statistics:

· The average child receives 12 minutes of attention each day from his/her parent(s).

· The average parent watches five to six hours of television daily.

· The number one problem reported by high school students is loneliness.

As a Specialist, you can make a difference!
Tip 20: Establishing a Discipline Plan

Always deal with the behavior, not the person. You leave a person’s dignity intact when you deal only with the behavior or the issue.

Principles of Effective Discipline

· Treat students with dignity and respect

· Effective classroom management reduces discipline problems

· It takes time to develop an effective discipline plan and style

· We create most of our discipline problems by how we teach and treat people

· Bored students become discipline problems

· Lack of self-esteem is a major reason why students act up

· No one wants to or likes to fail.  A student would rather be bad than appear stupid

· Anything you can do to make people feel good about themselves will help to minimize discipline problems

· People who feel powerless will find ways of expressing their lack of power (for example, not knowing the assignment)

Simple techniques to use when students are misbehaving:

· Give eye contact to let them know you would like the misbehavior to end

· Walk toward the individual

· Rest hand on shoulder or desk

· Whisper into the student’s ear or face

· Say the student’s name and tell the student what behavior you want to see

· Say thank you, make eye contact and move on

If a consequence needs to occur choose one that is logical and reasonable to the inappropriate behavior—the penalty should fit the crime.

Give out the penalty quietly as you continue with the lesson or classwork.  Do not stop instruction when giving out the consequence.  If the student needs to be talked to in private, do so by leaning down at their desk or invite them to an area of the room where you can talk more privately.  Sometimes you will want to talk to them immediately, and other times you may choose to wait until the end of class.  It depends on the misbehavior.

If you talk in private, begin by asking a question.  “This is the third time you’ve been late this week.  What’s going on?”  You may be surprised how much a student will share with you by asking a question instead of verbally attacking.  Maybe the student’s mom is sick or dad moved out.  Then you can begin getting the student in touch with the correct resources that may help.

If a student’s behavior warrants consequences, you may ask the student what does he/she feel would be an appropriate consequence.  Often times, it’s more creative and may be stronger than what you would have come up with.  This provides choices and accountability.  However, you don’t have to choose his/her choice.  Make sure it is an appropriate consequence.

Another approach is to have the student create an action plan by answering three questions.

1. What’s the problem? (Indicate the rule the student has violated)

2. What’s causing the problem? (The student lists all the factors that are causing the problem to happen)

3. What plan will be used to solve the problem? (Work with the student by looking at the factors causing the problem.  Show the student the way to solve a problem is to change, eliminate, or correct factors causing the problem.  Help the student to see the logic.)  The student writes the plan and takes responsibility.  Then the student displays self-discipline by following through.

JAG competencies addressed in this process are: 
· F.34—Identify process of decision-making 
· F.35—Demonstrate ability to assume responsibility for actions and decisions 
· G.41—Apply critical thinking skills

Have the student sign the plan.  Commend the student when the behavior/problem is corrected.  If the pattern continues, revisit the plan and modify so they are still learning responsibility and accountability.

An extra step would be to call home and solicit the parents’ support in the student’s action plan.  Explain that the student has come up with a plan by problem-solving using critical thinking skills.  Ask for them to encourage their child to follow through on his/her responsibilities

It’s hard for a parent to say no to that!

Reminder, always deal with the behavior, not the person and don’t carry grudges.  

When someone asks, “What are you picking on me for?”  You can say, “Because you CHOSE to break the rule.”  The basic message is, “I don’t like the behavior choice you have made.”

Tip 21: Praising the Deed, Encouraging the Student
You’ve heard the saying talk in private, praise in public.  Praise what the student did, the specific action or behavior.  Then encourage the student to do the achievement or deed again.  For example, saying “George, you did a good job” is not specific.  A more specific praise is, “George, you did a good job keeping your team focused and on task.  I saw the way you handled the disagreement between two of the members and that was very diplomatic.”

Tip 22: Giving Instructions

Your students will be successful if the directions for assignments and activities are clear. You may want to post the directions or have them written on a handout (visual learners appreciate this).  Have a student read the directions (auditory learners appreciate this).  If you really want to make sure the students got it, have another student paraphrase the directions.  

Giving clear directions lowers discipline problems and frustration level for learners.

Tip 23: Cooperative Learning (Group Learning)
The more time students work together and the higher the level or responsibility students take for their work, the greater the learning.  Cooperative learning helps make this happen by having students work in small, mixed-ability learning groups or teams.  The students are responsible for the material being taught and they have a responsibility to help their teammates learn as well.  The students work in teams to complete an activity.

Obviously, working in teams prepares students for the working world where they’ll be on committees, working on project teams, and continuously adapting to new people in their work environment.

Suggestions for cooperative learning:

1. You decide how the students will break into groups.

2. Break students into groups, then, have them move to their location.

3. Once the group is together, give the instructions.  Make sure instructions and group assignments are clear and in writing.

4. If someone in a group isn’t sure of the instructions, they should ask a team member first.

5. If a question arises as they are involved in the activity and no one in the group can answer the question, then they solicit help from the Specialist.

6. Specialists are coaches to the teams.  Problems are turned back to the group for resolution.

Studies show that students have more positive attitudes/feelings about one another when they learn to work in a group.

A technique to keep everyone involved in the group activity is to make sure everyone has an assignment or task in that group.  See Group Leaders and Roles below for suggestions.

See Appendix B for information on teaming, brainstorming, and consensus building.

Tip 24: Assigning Groups

Different activities may require individuals to work in pairs, triads or small groups.  Sometimes you will assign the teams or sometimes it may be a random assignment.  If some individuals are typically quiet, group them together so the talkers don’t dominate.  You might want to change group assignments when you notice interest or energy is lacking.  

Creative ways to group individuals are:

· Draw a M&M from a bowl

· Draw an animal cracker from a bowl

· Distributing small wrapped candy pieces 

· Draw a card 

· By gender

· Shoe sizes

· Birth month or season

· Oldest, middle, youngest, single child

· Metabolism (high in morning, afternoon, evening)

· Height

· Pre-made slips of papers with nursery rhymes (individuals sing or hum the nursery rhyme to find their group)

· Pre-made slips with names of instruments (individuals make the sound of that instrument and find their group)

· Pre-made slips with names of animals (individuals make the sound of that animal and find their group)

· Colored pipe cleaners

· Colored paper clip on the handouts

· Distributing small pieces of paper with food items and they find meal combinations (hamburger, fries, soda, catsup, and mustard)

· Dots placed on name tents/nametags in advance (colors, animals, numbers)

· Choose like items—select toys of a common theme to indicate groups.  (Transportation--cars, airplanes, boats, and trains.  Participants draw a toy and locate others with the same toy theme to form a group.)

Tip 25: Assigning Group Leaders and Other Roles

One of the ways to facilitate active learning in small groups is to assign different roles.  Possibilities are:

· Leader—responsible for the quality of the end product

· Facilitator—keeps the process moving, keeps everyone involved, and keeps people on task

· Timekeeper—keeps track of time for the group

· Recorder—takes notes for the group

· Spokesperson—speaks for the group during presentation time

· Process Observer—if there is a particular skill or objective of the task, this person takes notes and reports what was observed.   For example, teamwork, communication, conflict management, etc.

People can volunteer for these various roles or you can be creative and have fun with the selection strategy.  

· Alphabetical assignment—assign jobs in alphabetical order by first name.  In a long-term group, rotate jobs using this order.

· Birthday assignment—make assignments in chronological order by participants’ birthdays.  In a long-term group, rotate jobs using this order.

· Number lottery—ask group members to count off.  Place pieces of paper with the numbers held by group members in a hat, draw a number, assign the person with that number to the job.

· Color lottery—select a color for each assignment.  The person who is wearing that color receives that assignment.

· Article of clothing—assign responsibilities by selecting corresponding articles of clothing such as eyeglasses, silver jewelry, pants with cuffs, or taupe shoes.

· Voting—ask group members to vote on the job recipient.  One method is to have everyone point (or chicken-wing) to the person they are voting for.  The person with the most fingers (or elbows) pointing at him/her gets the job.

· Pet lovers—assign a designated job to the person with the greatest number of pets.

· Family size—assign a designated job to the person with the most (or fewest) siblings.

Tip 26: Getting Students’ Attention to Refocus or be Quiet

The students may be working in groups and it can get pretty loud.  You may be ready to bring the attention back to you to facilitate discussion of the activity.  Ways you can do this are:

Power Clap

· A Power Clap is quickly, saying out loud: 1, 2, 3, then clapping.  

· Tell them in advance, “When you hear me say 1, 2, 3, we all do a power clap. Let’s try it.  1,2,3 clap.”  Let them know the purpose is to refocus, or be quiet.

Noise Maker

· A gazoo, birthday party horn, harmonica, or wind chimes can be used to get the audience’s attention.

Nonverbal Signals

· You and the participants decide what this could be.  For the Boy Scouts of America, they have used a simple three-fingered boy scout salute as an “everybody quiet” cue.

Theme Song

· A song you play when you want them to quiet down.

Testing…

· Testing, one, two, three is an original way to let them know it’s time to pay attention.

Flashing lights

· Traditional technique is flashing the lights.

Tip 27: Being a Facilitator

After assignments or activities, debrief to uncover what the students learned and help them transfer the learning to real life situations.  An effective facilitator asks questions for students to create discussion.  Tips for debriefing are:

· Encourage people to communicate their beliefs openly.  Be sensitive to strong personalities that might dominate the session and to possible group dynamics that could prevent some people from participating.

· Use body language (eye contact, head movements, and so on) and verbal responses (“yes”; “tell us more”; “could you elaborate?”; “would someone else like to add to that?”) to validate the comments of students.  Direct your attention to the person speaking, asking that only one person speak at a time.  Make sure that everyone can hear (and be heard) and that everyone has an opportunity to share thoughts and observations.

· Facilitate discussion by encouraging people’s responses on particular points that focuses on the learning objectives for the activity.

· When necessary, confront situations in which behaviors are counterproductive to group processing.  Avoid singling out a person, but do focus on any person’s unacceptable behavior.

· Have the group reflect on the experience by relating any learning or self-discoveries back to their jobs.

· Do not permit any degrading or insulting comments.

· Do not force participation—encourage but do not force.  Set and expand ground rules for participating as required.  

· Avoid the words “need” and “should” during debriefing sessions.

· Take care not to belittle or “talk down” to participants.  Remain neutral.  Do not force the participants to see things the way you do.  Allow them to think for themselves and discover their own learning points. Your role is to shape the impressions of the participants in order to provide maximum opportunities for self-discovery.

Tip 28: Questioning Strategies

An effective Specialist asks questions to get the students engaged and involved in their learning.  

Why ask questions?

· Encourages students to think about the topic

· Leads students to make their own discoveries and create their own learning

· Guides the students to a specific point

· Can add meaning to the discussion

· Taps into students’ expertise

· Helps keep students interested

· Helps the students pay attention

· Assists in determining if students are understanding the information

· Helps the Specialist control the pace of the session

· Helps in preventing information overload
Developing questions

· Develop key questions as you are developing the lesson

· Keep them brief

· Ask one question at a time

· Develop questions for transition between topics

· Develop questions to synthesize information or summarize

· Develop questions on conceptually complex topics

· Insert questions in your lesson plan where you want to make sure the participants understand the information

Effective questioning tips

· Ask questions at various levels of difficulty

· Closed-ended (yes/no)

· Open-ended (begins with what, how, when, or why)

· Direct the question to the group

· Direct the question to one individual (involve the quieter ones and tap into expertise)

· Use names (makes them feel good, helps all of us remember the names of peers, and keeps their attention and interest)

· If appropriate, repeat the student’s response (so we make sure everyone heard it, acknowledges the answer, and helps students process and remember the information)

· Provide positive reinforcement after answer

· Wait time should be at least 8 seconds before the Specialist restates the question or gives more guidance.  Wait-time could be longer if it is a higher-order thinking question.

· If the students are having difficulty answering a question, have them pair up and discuss possible answers

When answers are given the Specialist can:

· Play devil’s advocate

· “Unpack their thinking” – how did they arrive at the answer?

· Ask follow-ups:  Why?  Do you agree?  Can you elaborate?  Tell me more.  Give us an example.

· Involve other participants by saying, “Bonita, do you agree?”

Suggestions on how to handle questions from the students:

· Listen to the entire question

· Pause and allow yourself time to formulate your answer

· Repeat the question if others may not have heard it (or have another student repeat the question)

· Whether you have an answer or not, “toss” the question to the students.  Ask them to respond.

· Respond to the question honestly and to the best of your ability.  Admit if you do not have an answer.   Place it on the “parking lot” and get an answer as soon as you can.

Tip 29: Learning Strategies

One of the most effective and efficient ways to promote active learning is to divide a class into pairs for learning partnerships.  It’s hard to get left out in a pair.  It’s also hard to hide in one.  It works with the learning styles of introverts and extraverts.  Learning partnerships can be short or long term.  Learning partners can undertake a wide variety of quick tasks or more time-consuming assignments.  
Techniques include:

· Discuss a short written document together

· Students decide if they are “A” or “B.”  Assign different reading to the “A’s” and the “B’s.”   Each reads their assignment and shares what he/she learned with his/her partner.

· Interview each other concerning partner’s reactions to an assigned reading, a lecture, a video, or any other educational activity

· Critique or edit each other’s written work

· Question the partner about an assignment

· Recap a lesson or class session together

· Develop questions together to ask the Specialist

· Analyze a case problem, exercise, or experiment together

· Test each other

· Respond to question posed by the Specialist

· Compare notes taken in class

· Share a learning concept from the class

· Identify an application of learning from the class

Appendix C has many more learning strategies available for Specialists to use.

Tip 30: Ways to Applaud

This is a silly way to energize the students and celebrate a good job!

· Round of applause—clap while moving hands in a circular motion

· Give a Big Hand—hold out an open palm towards the presenter

· The One You Never Heard—fake a clap, but miss at the last moment

· Clam—put palms together, open and close hands

· Ketchup bottle—slap top of fist with the other hand

· Mosquito—rapidly slap face, neck, shoulders, etc.

· Barber shop—make razor-strapping motion on palm of left hand with right hand, turning right hand over with each stroke

· Seal of approval—put elbows together, open and close forearms and hands, and bark in a high-pitched “arf”

· Stamp of approval—stomp feet

· Class clap—clap in the following rhythm:  1-2-3-4,  1-2,  1-2,  1-2-3-4 and repeat

· Cricket or flea—flick middle fingernail and thumbnail together

· Grand salute—stomp feet four counts, slap knees four count, clap hand four counts, stand and give salute

· Raquel Welch—Hip! Hip! Hooray! (Swing hips to sides, throw up hands on hooray!)

· Standing “O”—Like a standing ovation—stand up, make an “O” with your arms, clasping your fingers together

Tip 31: Teaching Techniques

Listed below are teaching techniques to open a lesson, close a lesson, segue between topics, emphasize a point, or enhance learning.  By varying your techniques, you will keep the students interested and connect with a range of learning styles.

· Objectives/outcomes

· Rhetorical question

· Series of questions

· Quotation

· Startling statement

· Statistic

· Relate topic to previously covered content

· Personal experience

· A visualization exercise

· Case study or problem-solving activity

· Interactive game

· Role play

· Video tape segment

· Music

· Cartoon/humor

· Unique demonstration

· Prop

· Story or anecdote

· Metaphor

Tip 32: Using Instructional Strategies

The effective Specialist uses a variety of instructional strategies to achieve the instructional goals.  Here is a list of strategies that Specialists may use for their instructional presentation:

•  lecturing



•  oral reports



•  tests
•  discussion



•  written reports


•  independent study
•  textbook exercises


•  drill (flash cards, etc.)

•  homework
•  recitation



•  audiovisuals



•  projects
•  cooperative learning

•  role playing



•  discussion
•  questioning



•  tutoring



•  field trips
•  problem-solving


•  programmed instruction

The list is only a beginning, but illustrates the variety of activities that can happen in a classroom that will help students master learning objectives.

Tip 33: Teaching to all Learning Styles

An effective Specialist is aware of the differences in students.  It is easy to see the physical differences—tall and short students; blond, brown, black, and red hair; left-handed, right-handed, and ambidextrous; full body and slender built; quiet and talkative; and more.  

These are obvious.  Imagine the not so obvious differences in cognitive functioning of these same students.  There are some students who read fluently and with insight, while others don’t have a clue; there are the artistic types and others who aren’t able to visualize their thoughts; there are problem solvers and logical thinkers and others who would rather not deduce anything; and the list goes on.  

Learners are different so you need to tap into the talents and learning style of each learner.  This can be done by changing the content, the learning environment, the instructional process and/or the requirements for the outcome.

Appendix D has more detailed information on learning styles and assessments you can give your students.  

Below is a story to emphasize this point.  

There once was an animal school.  It was much like a classroom you’ve been in. The owls and eagles made the best grades because it was easy for them to memorize written information.  They were also the earliest readers. The deer and rabbits did great as long as the Specialist told stories, talked, or played tapes, but that was not very often, so they struggled with the large amount of written work and reading.  The squirrels and gerbils were looked at as the trouble- makers because they had difficulty sitting still and concentrating.  They learned mainly through movement and involvement in their work, but, of course, they were given no opportunity to learn this way.  They were sent out daily to “Different Animals” classroom at the suggestion of Mr. Fox, who, after all, received his doctorate in Education from the University of Old Hamster.

No one questioned Mr. Fox’s teaching methods or learning materials.  That animal school continues until this day.

One day, happily, a new school across town opened.  Its principal was Mr. Owl, who received his instruction from the University of Look-at-life.  While he continued to allow owls and eagle to attend “sight” classes, he opened classes using techniques involving speech and sound for the deer and rabbits.  He also opened classes using techniques involving touch and movement for the squirrels and gerbils.  Before long, all the animals at his school were doing as well as or better than the owls and eagles at Mr. Fox’s school.  Mr. Owl’s animal school continues to excel to this day.

Tip 34: Getting Students to do Their Assignments and be Involved

Research shows that the effective classroom appears to be the one in which students are kept aware of instructional objectives and receive feedback on their progress toward these objectives.  In simple terms, if students know what they are to learn, the chances that the students will learn are increased.  If you help the students personalize the objective—buy into the importance of it and understand the connection of how it will help them in the working world (earning money)—you’ll have more success.

Each of the JAG competencies has an objective that can be shared with the students.  Some Specialists make copies of the competency list that shows each objective and the students keep it in their notebooks.  Plus, each activity within the JAG curriculum has an objective, so the work is done for you!  

Assignments and activities tell a student what to accomplish—what the outcome needs to be.  You’ve heard Stephen Covey say, “start with the end in mind.”  That’s is what you are doing with your students—telling them what needs to be accomplished or achieved when the activity is complete.

Tip 35: Planning Lessons 

Lesson plans are your day-to-day guide to manage instruction.  Your supervisor or principal may have a specific lesson plan format they want you to follow.  Even if they don’t require a lesson plan, you will have more effective instruction if you have a plan to follow.  To help you get started, you may want to consider the following:

	Planning Element
	Planning Question
	Plans

	Direction
1. Activity

2. Objectives

3. Entry

Characteristics


	What activity do you plan to initiate or lead?

What are the students supposed to learn from the activity?

What prior skills and knowledge do you expect the learners to bring to the lesson?
	

	Specifics
4. Content

5. Procedures

  
6. Results
	What specific content will you cover?

What specifically will you and the learners do during the activity?

What results do you expect?
	


	Planning Element
	Planning Question
	Plans

	 Provisions
7. Resources

8. Feedback

9. Time

10. Follow-up
	What facilities and materials will you and the learners need in order to carry out the activity?

How will you and the learners be provided with feedback regarding their progress?

How long will the activity take?

What activities will you assign as a means of extending or reinforcing the lesson?
	


A couple of more things to consider.  How will you open the lesson—get your students’ attention and get them interested in learning the material?  How will you end the lesson?  Tip 30 gives you ideas.

Tip 36: Thinking Words

Bloom’s Taxonomy is useful to follow when designing activities, facilitating discussion or creating tests.

Knowledge

· Observation and recall of information

· Knowledge of dates, events, places

· Knowledge of major ideas

· Mastery of subject matter 

Question cues: list, define, tell, describe, identify, show, label, collect, examine, tabulate, quote, name, who, when, where, fill in the blank, locate, memorize, recall, spell, state 

Comprehension

· Understanding information
· Grasp meaning 

· Translate knowledge into new context

· Interpret facts, compare, contrast

· Order, group, infer causes

· Predict consequences 

Question cues: convert, explain, paraphrase, put in order, retell in your own words, summarize, describe, interpret, contrast, predict, associate, distinguish, estimate, differentiate, discuss, extend, rewrite, translate

Application

· Use information 

· Use methods, concepts, theories in new situations

· Solve problems using required skills or knowledge 

Question cues: apply, demonstrate, calculate, compute, conclude, complete, construct, demonstrate, determine, draw, find out, give an example, illustrate, show, make, operate, use, state a rule or principle, examine, modify, relate, change, classify, experiment, discover 

Analysis

· Seeing patterns 

· Organization of parts 

· Recognition of hidden meanings

· Identification of components

Question cues: analyze, separate, order, explain, connect, classify, arrange, divide, compare, select, explain, infer, categorize, debate, determine the factors, diagnose, diagram, differentiate, examine, specify

Synthesis

· Use old ideas to create new ones

· Generalize from given facts 

· Relate knowledge from several areas 

· Predict, draw conclusions 

Question cues: change, combine, compose, create, find an unusual way, generate, originate, pretend, produce, reorganize, revise, integrate, modify, rearrange, substitute, plan, design, invent, formulate, prepare, generalize, suggest, suppose, visualize, write 

Evaluation

· Compare and discriminate between ideas

· Assess value of theories, presentations 

· Make choices based on reasoned argument

· Verify value of evidence 

· Recognize subjectivity 

Question cues: assess, decide, rank, prioritize, grade, test, measure, recommend, convince, select, judge, explain, discriminate, support, conclude, choose, compare, summarize, defend, give your opinion, justify, value 

Tip 37: Assessing Students Learning

The JAG curriculum has pre- and post-test for each competency.  This is one form of assessment.  The activities within the curriculum are a different form of assessment.  

Assessment is deciding what students need to know and be able to do.  The objectives drive assessment.  Next, you think about what evidence signifies that students know something and are able to do whatever it is they are expected to do.  Lastly, you think about how you might judge the quality of the student learning.  In other words:

· What is the standard/objective of learning

· The evidence of that learning (product, demonstration of skill, portfolio, projects, etc.)

· The judgment about the quality of learning (criteria to evaluate against, rubric)

A rubric might look like this:
Rubric Title

	Criteria/Indicators
	Not Evident
	Developing
	Competent
	Proficient

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Resume

	Criteria/Indicators
	Not Evident
	Developing
	Competent
	Proficient

	No typos
	
	
	
	

	Action words used
	
	
	
	

	All key parts are present
	
	
	
	

	Pleasing to the eye—appropriate spacing, font size, white space
	
	
	
	


Tip 38: Test Taking Strategies

Specialists must help students learn long-term study habits to develop the knowledge, skills and abilities related to the content that is measured by a test.  Many states have mandated state proficiency tests that students must pass in order to graduate.  The strategies below should be helpful for students taking tests in class or school-wide.

1. Research shows that students who have a good attitude about testing have higher levels of achievement than students who have poor attitudes about testing. Students internalize their attitudes about testing from significant adults. 

2. Specialists and students must have a basic understanding of what will be measured on a test, and what is expected of the test taker. 

3. Students benefit when they have an opportunity to become familiar with the format of the test. Students should have practice with: 

· The type of questions that will be asked, and how to deal with each type. 

· Following directions. 

· Performing under specific time constraints—to include using time wisely and pacing themselves appropriately. 

· Terms and vocabulary used on the test. 

4. Students should be taught how to deal with test anxiety. 

5. Students should have an opportunity to practice with any tools they will be expected to use on the test (calculators, computers, etc.). 

6. Students should have an understanding of how the test will be scored. They should know if they will be penalized for an incorrect answer or guessing. 

7. Students should be taught how to make educated guesses through the elimination of choices, especially on a multiple-choice test. 

8. Students should get a good night's sleep before the test. 

9. Students should eat a breakfast of substance routinely before taking any test. 

10. Some students find it helpful to cover the answers, read the stem, and think about what the question is asking -BEFORE looking at the answer choices. 

11. Specialists should remember that ASSESSMENT provides FEEDBACK. Classroom tests tell the Specialist what the students have learned, and what they have NOT learned. Intervention should occur at the unit level, with Specialists developing strategies for re-teaching BEFORE the last few days of the course. 

12. Specialists must set an example that values the retention of course content. Show students that course knowledge must be retained to be applied in work-based learning experiences. If Specialists "test and move on" both literally and philosophically, so will the students.

Tip 39: Involving Parents 

If you want to assure that your students achieve, consider the importance of keeping parents informed and involved in their child’s education.  It is well accepted that the closer parents are to the education of their children, the greater the impact on young peoples development and educational achievement.

Tips for Improving Parent Involvement in Instruction

· Open House—Invite current and prospective parents to a special Open House for your program.  Invite current students to be involved by giving testimonies, participating in role playing, and sharing accomplishments.  Serve refreshments.

· Follow-Up—Send follow-up letters to parents to express appreciation for their attendance at parent/teacher conferences.  

· Letter—Send a letter to parents at the beginning of the year describing the program and expectations.  Include things they can do help their son/daughter achieve.

· Phone Calls—Call every parent within the first nine weeks of school to introduce yourself and establish rapport.  Share something positive about their son/daughter. This may be the first positive phone call they’ve ever received from the school!

· PTA Meeting—Ask to speak at a PTA meeting to talk about your program - or have your students make a presentation related to their learning.   

· Parent Homework—Make interaction with parents a part of a homework assignment.  

· Study Credit—Construct a form for parents to sign when they help their child study for a test.  Include a blank for the amount of time they studied together.  Award bonus points to students who turn in signed study credits with their test.

· Parents in Class—Invite parents to class as a guest speaker on their career, or other relevant topics.

· Chaperone—Invite parents to chaperone field trips.

· Tour/Job Shadowing—Ask parents to allow students to tour their place of business or job shadow.

· Newsletter—Just because students are in high school doesn’t mean that parents stop caring about their son/daughter’s learning.  Sending home a newsletter at selected intervals (every nine weeks) will help the parent understand the course expectations.  Understanding sparks interest—and interested parents are more likely to focus on a student’s schoolwork and learning than those parents who don’t know what their child is doing in a classroom.
Tip 40: Counseling Skills

At times, you will be the first person a student will come to with a problem.  What makes them want to talk to you?  You’ve built rapport and they can trust that what is shared will be confidential.  However, certain situations will require you to report a situation to the appropriate person in your school.  Those situations are below.  You may want to make a sign of this to hang in your office.  

Confidentiality is held at all times except in the following situations:

1. If I feel that you are in danger of hurting yourself or others.

2. If you tell me that you are being hurt by others.

3. If you tell me that you are carrying/in possession of drugs or weapons at school.

Techniques you can use to create a trusting encounter with students:

· Be open (don’t cross your arms)

· Smile

· Nod

· Give eye contact

· Ask questions

When you ask questions, avoid “why.”  That puts people on the defensive.  Instead, use phrases like: “What does that mean to you?”  “Share with me how you feel you should handle that.”  “Tell me about…”

As a Specialist, you are a broker of services.  You want to avoid giving advice; instead, connect the student with the service or person that can assist them.  Specialists give career counseling advice, but be cautious about guiding them in their personal situations that would be better dealt with by a licensed professional.

Tip 41: Learning Continuously 

Seek out a Specialist or teacher that you can count on, go to if you have questions and simply someone to listen to you!  It is important to find someone that can be your friend, coach and mentor.

To continuously grow as an effective Specialist, you might want to join a professional organization.  Plus, you can continue to learn through classes, workshops, staff development, conferences, in-service meetings, books, journals, tapes, and advanced degrees.

Tip 42: Being a Part of the School—the Larger Community

Serve on committees, attend meetings, go to in-service programs, and attend workshops the school district offers.  Eat lunch with a variety of teachers, offer to do a school duty, and get to know your colleagues (administrators, teachers, paraprofessionals, custodial staff, secretaries, food-service staff, bus drivers, etc.).  Chaperone an event and attend a school function (sport event, choir performance, etc.).  Invite other classes to listen to the guest speaker you’re having in your class.

Teach Me


Don’t spoil me.  I know quite well that I ought not to have all I ask for.  I’m only testing you.  Teach me to be responsible for my actions.  Be firm with me.  I prefer it, it makes me feel more secure.

Don’t let me form bad habits.  I have to rely on you to detect them in the early stages.

Don’t make me feel smaller than I am.  It makes me behave stupidly “big.”

Don’t correct me in front of other people if you can help it.  I’ll take much more notice if you talk quietly with me in private.  Teach me to think and solve my own problems.

Don’t make me feel that my mistakes are sins.  It upsets my sense of values.

Don't protect me from consequences. I need to learn the painful way sometimes. 

Don't nag. If you do, I shall have to protect myself by appearing deaf. 

Don't take too much notice of my, small ailments. Sometimes they get me the attention I need. .

Don't forget that I cannot explain myself as well as I should like. This is why I’m not always very accurate.

Don't tax my honesty too much. I am easily frightened into telling lies. 

Don't be inconsistent. That completely confuses me and makes me lose faith in you. 

Don't put me off when I ask questions. If you do, you will find that I stop asking and seek my information elsewhere. 

Don't tell me my fears are silly. They are terribly real and you can do much to reassure me if you try to understand.

Don't ever suggest that you are perfect or infallible. It gives me too great a shock when I discover that you are neither.

Don't ever think it is beneath our dignity to apologize to me. An honest apology makes me feel surprisingly warm toward you. 

Don't forget I love experimenting.  I couldn't get on without it, so please put up with it.

Don't forget how quickly I am growing up. It must be very difficult for you to keep pace with me, but please do try.

Don't forget that I can’t thrive without lots of understanding and love, but I don’t need to tell I you, do I? 










─Author Anonymous

Appendix A

Icebreakers and Energizers

Icebreakers can be used at various times in a training session─at the beginning, after a break, and/or after lunch.  These are simple ways for the group to bond and get to know one another.  These are also effective in energizing the group.  Keep in mind, some are more appropriate when the group has been together for a while.   

If the activity requires everyone to share out loud with the entire group, this may be time consuming if you have a large class.  An alternative is for them to work in smaller groups (6 or less) and share out loud with the smaller group versus the entire class.

1. Name tags - Randomly distribute name tags (don’t hand them out to the correct person).  Each person must find the person who has their name tag, introduce themselves and share a little bit about themselves.  

2. Item that describes me - Participants pull something out of their wallet, purse, brief case, etc. that describes who they are.  When they introduce themselves, they share why this item describes who they are.

3. In common - In small groups of three to four people, have them find something unique they all have in common.

4. TP fun!  Get a roll of toilet paper.  Ask each person to take as much as they need.  When they ask “why,” “what for,” etc., just repeat, “Take as much as you need.”  When everyone has toilet paper, ask them to share a piece of information about themselves for each square they have.  Facilitator can go first.  For each thing you share about yourself, tear off a square.

5. I want to know…Have each participant generate 5-10 questions that they would like to know about the other participants.  Each person moves around the room and uses the questions to conduct interviews like a reporter might do.  Allow 10-15 minutes and encourage them to interview at least three people.  Each person then shares the most interesting answers with the group.

6. Two truths and a lie – In small groups OR as a large group each participant shares three interesting things about themselves.  Two of the things are the truth and the second is a lie.  The group has to guess which one is the lie.  Facilitator goes first (be creative and try to share unique, interesting things).  Where you were born, award received, something from your younger days, interesting travels….

7. Frozen treats – You will ask the participants to walk around the room (not in a particular pattern, you just want them to circulate).  When you say freeze, they turn to the person closest to them.  This is their partner.  Give them one “theme” to discuss (fun vacations, movies, hobbies, previous employment, sports, what do they like about working for, why are they excited about the training…).  After a few moments, have them circulate, freeze, and discuss another topic.

8. M&M mixer – Each person takes a handful of M&Ms.  Ask them NOT to eat them yet.  One at a time, everyone tells something about themselves according to how many M&Ms they have in their hands.  For example, if someone picked ten M&Ms, he/she shares ten things about himself/herself.  Variation:  use a color code for each M&M.

· Light brown

Favorite vacation spot

· Dark brown

Favorite dessert

· Orange


Favorite fruit or vegetable

· Red


An embarrassing moment

· Blue


Sad experience

· Green


Something you love

· Yellow


A fear you have

9. Best friend introduction – Individuals introduce themselves as they think their best friend would (likes and dislikes, recreational interests, personal aspirations, personal qualities/characteristics…)

10. What’s in a name?  Ask the group to examine and describe what is in their name.  They should tell their full name, any nickname or abbreviations, who they were named after, and whether they like or dislike their name.  Also, they could tell what other name they would choose if they had the opportunity and why.

11. Color, car, character – On a sheet of paper, ask participants to write a color that which they feel fits their personalities.  Ask them to write the name of a car that is appropriate to their self-image (how they see themselves).  Lastly, write the name of a fictional character with whom they identify.  Participants then introduce themselves and share what they wrote.  Encourage them to give the rationale for each of the choices.  For example, “I see myself as a Volkswagen because I am practical and am concerned about economic factors.”

12. Airplane – On a blank sheet of paper, each person PRINTS his/her name.  On the other side, ask them to write four goals (expectations) they want to achieve during the training.  Everyone folds their sheet into an airplane and sails it around the room.  Each person picks up someone else’s airplane, reads it, but doesn’t tell whose they have.  At the end of the training session, each person finds the owner of the airplane and discusses if they achieved their goals.  If not, what they could do to achieve them.

13. Person Poem – Participants will write short poems about themselves, and then share it with the group.  The poem should be at least four lines long, and must include the participant’s name and some information about his/her personality, interests, occupation, lifestyle, etc.  For example:  “My hobby is golf/ and my name is Ken Stone/ and I work in a bank/ and I live all alone.”  Only give them three minutes to create their poem.

14. Treasure hunt – Participants should have a sheet of paper.  Ask them to write the numbers one through ten down the side.   At the top, ask them to write:  “Name”   “Alike”    “Different”.  When you give them the signal, ask them to circulate around the room finding one trait they have in common (such as new to the city) and one item dissimilar (“has worked in the industry for ten years” versus “new to the industry”).  Encourage them to fill out their sheet by talking to ten people.

15. Picassos – Explain to the participants that “They will be creating works of art for a traveling show being sponsored by the Guggenheim Museum of New York City.  They will be drawing abstract pictures of their fellow team members.”   Distribute blank sheets of paper and magic markers (or crayons).  Ask the participants to study the person sitting to his/her right, paying close attention to the person’s profile, manner of dress, and any behavioral traits that can be identified or inferred.  Give them five minutes to complete their abstract drawings.  Once complete, ask them to write five adjectives that they feel describe the person they have drawn.  Share out loud.
Appendix B

Teambuilding Activities

Groups take time to bond and work together as a team.  Some of these activities may assist in creating a more cooperative team environment.  Emphasize with the teams that the activity is about learning, having fun, and collaboration!  

If the activity suggests two teams, yet your class is large, you may want to break the class into three or four teams. 

When appropriate, ask questions and discuss with them team dynamics, communication, and why they were successful or not.  As much as possible, relate the information to their jobs.

1. Group Resume

· Divide participants into small teams.

· Tell them they represent an incredible array of talents and experiences.

· Share with them one way to identify and brag about the group’s resources is to compose a group resume.  (You can suggest they make it specific to their job.)

· Distribute flipchart sheets and markers.

· The resume should include any information that promotes the team as a whole.  It may include: educational background, knowledge about course content, total years of professional experience, positions held, professional skills, major accomplishments, publications, awards, hobbies, talents, travel, family…

· Each team presents its resume and celebrates the total resources contained in the entire group!

2. Follow the Leader
· Participants form a circular seating arrangement.

· Explain to them that the activity is to help them learn each other’s names and favorite activities.  So, everyone should think about something they enjoy doing.

· Solicit a volunteer.  The volunteer says his/her first name and states some activity or pastime he/she enjoys.

· The person to his/her right is to repeat what the volunteer said and then add his/her name and favorite activity.  Continue around the circle and each time, names and activities get repeated.  For example:  “His name is Juan and he likes to eat; her name is Niqua and she likes to read; and my name is Georgia and I like to sail.

· Team members can help out if someone is having difficulty remembering.

3. Leaves, Flower, Bugs, and Things
· This activity is to help participants gain insight into their perceptions of one another.  It is better to use later in the training course.

· The facilitator makes the following statement:  “Each of you will have the next 20 minutes to walk around alone outside.  As you are walking, gather one object for every group member, including yourself, that represents your feelings and impressions about that person.   Feel free to let your imagination and creativity run wild.  Return after 20 minutes has passed.”

· When all participants have returned, give them the following instructions:  “Without speaking or asking any questions or giving any explanations, give your objects to the appropriate people.  Each group member should receive one object from you, and you should receive one object from every other group member.”

· After this has been done and the participants have had a few moments to examine their objects, ask these questions:

· What types of objects did you receive?

· What did you give?

· Do you feel you received consistent feedback?

· If so, what are people saying to you?

· Which object do you appreciate most?  Why?

· Which object’s meaning are you most unsure of?  Why?

· Allow the participants to spend 15 minutes talking with one another to check out their interpretations of the objects received.  

4. Grab Your Partner
· Resources:  unobstructed area without tables or chairs.  Music.

· Ask participants to pair off.  If the group is uneven, the person without a partner is the referee.

· Participants form two circles, one inside the other.  One partner is in the inner circle and the other partner is in the outer circle.

· When the music begins, the outer circle marches clockwise and the inner circle marches counter clockwise.

· When the music stops, the partners are to go to one another, touch shoulders, and squat down.  The last partners to locate each other and squat down are out of the game.  

· Continue until only one team is left!

5. Have you Ever
· Resources: polydots or paper to go on the floor. (polydots work best)

· Participants form a circle standing on one of the polydots.  One participant will not have a polydot, so they stand in the middle.

· The overview is: The person standing in the middle will think of something they have done.  They ask everyone:  “Have you ever….been to Europe?”  Those who HAVE been to Europe must move off of their dot and move to another one.  They may NOT move to the one right next to them.  The person in the middle is also trying to move to a dot.  Some people will NOT be moving because the question does not apply to them (they have not been to Europe).  The person left without the polydot, now comes to the middle and asks “Have you ever…”

· Continue until everyone has had a chance to be in the middle or until time runs out.

6. Cleaning Up
· Ask the group to break into teams of 6-8 people.  All teams must be the same size.  If the teams are going to be uneven, nominate referees beforehand.  

· You may want to ask the team members to take off their shoes.

· Give each team a number of sheets of flipchart paper.  The number of sheets should be HALF that of the team size.

· Make a starting line at one end of the training room.  Position a chair for each team at the other end of the training room.

· Share with them that they will be involved in a race.  The goal is to get the entire team to go up and around and back to the starting line.  How?….

· They are to start at the starting line by placing one sheet of flipchart paper on the floor and having one participant stand on it.  

· That participant then places another sheet down in front of him/her and moves onto it.  The second team member then moves onto the first sheet and so on.

· It will soon become apparent to the participants that they have to share spaces on the sheets of paper.

· Participants cannot step OFF of the paper.  If they do, the entire team has to go back to the beginning and start again.

· NOTE:  Participants can solve this in a number of ways (by moving the back sheet of paper, by ripping the paper into strips, etc.)  Don’t volunteer this information, but they may ask you about these solutions and you can say “Be as creative as you want.”

· Allow a few minutes for them to strategize (effective teams communicate and develop plans).

7. Grin and Bear It
· This is an activity that will energize the group.

· Divide the participants into two teams.  If uneven, one person can serve as a judge.

· Instruct the group to stand and line up so that all members of one team are directly across from the members of the other team.

· Toss a coin to determine which team plays first.

· Explain the rules of the game:

· The members facing each other, referred to as “opponents,” take turns trying to make each other smile.

· The first two opponents are to make faces or use body actions as they attempt to make one another smile.  They may not, however, use verbal communication.

· The person who smiles or grins first must remove himself/herself from the group.

· A draw is declared if neither smiles after two minutes and the two opponents remain on their respective teams.

· The second set of opponents then repeats the process until a winner is declared.

· The trainer and the extra person (if there is one) will watch closely to determine who has or has not grinned.

· After all the team members have competed, or after 10 minutes, the team with the larger number of members is declared the winner.

8. Debate
· Ask participants to form a circular seating arrangement.

· Explain that they will be participating in a mini-debate that is designed to test their ability to talk without stopping.

· The trainer solicits two volunteers and asks them to come to the center of the circle.  The volunteers are quickly to choose some topic or issue and decide which side of the issue each of them will debate.  The topic may be serious or humorous in nature.  For example:  “The pros and cons of an issue” or “The choice between hard and soft mattresses.”

· The rules for the debate are:

· The debate will last two minutes, during which time each debater is to attempt to convince the other of his or her side of the issue.

· The debaters must face each other at all times.

· The debaters may use gestures as they speak.

· Most importantly, the debaters are to speak at the same time and they are to talk continuously.

· The winner will be the participant who hesitates the least during the debate.  The rest of the group members will decide who wins, although they may, if necessary, declare a draw.

· Try to have everyone participate or go as long as time will allow.

9. Barnyard
· Resource:  bandana to blindfold

· Participants stand and form a circle.

· Explain that this game requires them to disguise their identities by imitating the sounds of animals.

· Ask for a volunteer to stand in the middle of the circle and serve as the “farmer.”  Blindfold the volunteer and twirl him/her around so he/she is disoriented.

· The farmer then calls out the name of an animal that might be found on a farm (cow, chicken, horse, duck, pig, etc.).

· The person standing in front or closest to the farmer must imitate the sound that is appropriate for the animal.  

· The farmer’s task is to guess the person’s true identity.  If the farmer wishes, he or she may ask the participant to repeat the sound two times.  The farmer may make only one guess.

· If the farmer guesses the participant’s identity incorrectly, he/she is twirled around again and must call out a new animal for another participant to imitate.  

· Once the farmer guesses the participant, the participant now takes the role as the farmer.

10. Card Relay
· Resource:  two decks of cards

· Divide the participants into two teams.

· Position the chairs in two parallel rows so that the teams sit facing one another.  Have them sit down.

· Explain to them they will be competing in a relay in which they pass playing cards down their respective rows.  The rules are:

· At a signal, the first player in each row takes a card from the top of the deck and hands it to the team member sitting next to him/her.

· This person grasps the card in the hand closest to the team row leader, transfers the card to the other hand, and passes it to the next person down the row.  As the person passes one card, he/she reaches out the other hand to get the next card from the line leader.

· In this manner, each person receives and passes cards down his/her team’s row.

· When the last person in each row receives a card, he/she drops it to the floor next to his/her chair. 

· If, in receiving or passing, a player drops a card, he/she must retrieve and pass that card before accepting another card from the person preceding him/her in the line.

· Cards are to be passed one at a time.

· The winner will be the team that finishes first and can collect and count 52 passed cards.

· After explaining the rules, give them a couple of minutes to practice passing the cards.

11. Blown Out of Proportion
· Resource:  balloons for each participant and an unobstructed area (like a hallway).

· Divide participants into two teams.

· Give each participant a balloon and explain that in this activity, the group members will be blowing up and then releasing their balloons.

· Ask them to blow up their balloons now as fully as possible and then to hold the end tightly so no air escapes.

· Representatives from each team come forward to compete against one another.  When the facilitator says, “Go,” the two participants release their balloons.  The participant’s balloon that goes the farthest earns a point for his/her team.

· Two more people come forward, etc. until all participants have had a chance to play.

· Add up the points and you have a team winner!


Team Leader

The team leader is in charge of organizing the team.  He/she will make calls to those involved, set the time for the next meeting, and determine what actions need to be taken by individuals for the next meeting.  She is really the “in charge” person.  She will present at the end of the meeting to the rest of the class her team’s work for the day.  She will also write on the flipchart or designate someone else to.

Facilitator

The facilitator runs the actual meeting.  He/she will see that everyone stays on the topic, that the team is involved and the processes (brainstorming, consensus, problem-solving, etc.) are flowing smoothly.  Members of the team need to feel free to express their opinions on the project the team is working on, so the facilitator needs to maintain good relationships with everyone involved.

Record Keeper

The record keeper has the responsibility of keeping a formal, written account of the meeting.  A copy of this record either needs to be posted or given to each team member within two days following the team meeting.  He can do this in several ways, but the following information needs to be included:

· The team’s mission statement

· Who is in attendance

· Brief notes on information being discussed during the team meeting

· Specific actions needed to be taken and who will be taking these actions prior to the next meeting

· The date and time of the next meeting

One method of completing this task may be to use the computer and develop a form including names of members of the team and completed mission statement, so this does not need to be written each time.

Time Keeper

The team timekeeper keeps track of the time allotment given to the team to work within.  For example, if the team is given 20 minutes to meet, the timekeeper will inform the team when they have five minutes left, and then one minute.  She will make sure the team is finished and ready to participate with the whole class at the designated time.

Key Person

The key person is designated by the team. His role is to make the project the team has developed happen.  This person does not necessarily need to be a member of the team, or in attendance at all times.  The team may determine who this is at the beginning of the project and include him as a team member, or they may involve him only when necessary.


Brainstorming is a process in which ideas are generated.  In order for people to feel free to give their ideas, good relationships must prevail within the group.

Rules for conducting a brainstorming session include:

1. EVERYONE is encouraged to free-write, don’t hold back on any ideas, even if they seem silly at the time.  The more ideas the better.

2. No discussion of ideas takes place during the brainstorming session.  This will come later.

3. Absolutely no judgements are made during the brainstorming.  No one is allowed to criticize another’s ideas, not even with a groan or a grimace.  AND, no praising occurs either, for example, “That is a great idea” is not allowed.

4. Participants may “hitchhike” or build upon ideas given by others in the group.  There is not such thing as “stealing an idea.”  The goal is to determine the best solutions to a problem or suggestions for an idea and often this comes from hearing someone else’s thought; which will then bring a similar idea with a little different twist to someone else.

5. Write ALL ideas on flip chart as they are being stated by the person giving the suggestion.  This way, the whole group can easily scan them.

The general sequence of events in a brainstorming session is:

1. Review the topic—why, how, or what.

2. Take a minute for the team to reflect on topic.

3. Invite everyone to call out ideas.

4. Facilitator enforces ground rules listed above.

5. A member of the team not involved in another role should write on the chart.

HAVE FUN!


Coming to consensus is the process a group or team uses to arrive at a decision.  This process eliminates voting and gives every team member an input into the decision to be arrived at.
Guidelines for a team to come to consensus include:

1. After a list of possible ideas are generated by a team (brainstorming session), each idea is brought to the groups attention and discussed individually.

2. Opinions are encouraged.

3. At this point, the team may need to research some of the ideas and meet again.

4. After all ideas are discussed and considered, a process of elimination takes place.  

5. Before an idea is eliminated, the person or people still in support of the idea need to be asked if this is okay.  No idea is removed without everyone’s permission.

6. Everyone does not need to agree that an idea is the “best.”  They do need to agree that they can “live with the decision.”  If they cannot, then more discussion needs to take place.

7. The final decision will not be everyone’s first choice, but it will be one that all team members can live with.

Appendix C

Part I

Learning Strategies

Using Pairs or Teams
· Read/Teach each other

· Write questions and test each other

· Review material--summarize to each other

· Facilitator prepares questions and learners ask each other

· Facilitator pre-prepares sets of cards (acronyms/meanings, terms/definitions, features/benefits, questions/answers).  Shuffle, lay out cards and match.

· Learners write their own course summary.  Share with a partner.  Share with class and write one big one.

· Pre-prepare test questions on index cards, three questions per card and do not duplicate questions. 

· Distribute cards to the learners.  Use any resources in the room to find answers (including each other).

· Leave the room and tell them they need to collaborate and make sure all questions are answered.

· Review questions and answers.

· Pre-prepare flash cards with questions on one side and answers on the other.  Quiz each other. 

· Partners--summarize for you partner what you found most valuable and what was your most valuable learning achievement.

· Toss koosh ball to someone and they have to share what his/her partner’s learning achievements were.  Variation--each person shares his/her own.

Ask learners to write nonstop for five or ten minutes about everything they've learned, how they will apply it in their jobs, new ideas they received, how confident they feel about the material compared to the beginning of the program, and how they'll benefit as a result of their new knowledge and skills. OR Share with partner nonstop. 

· Share with partner or small team.  Some can share out loud.

· Option--Collect them to use as evaluations and feedback.

Blank piece of paper, fold in quarters….I feel, I learned, I plan to, and suggestion, question, concern, or comment I have is…. 

· Share with each other.  Collect.

Appendix C

Part II

Learning Strategies 

Using the WALL

· As lecture, assemble pieces on the wall (system, process, flow, concept).  Take down.  Learners reassemble.  Could do as teams and they correct each other.

· Label a component, equipment (post it notes, index cards)

· Recreate activities and major learning points.

· Pre-prepare race horses on different colored paper.  Create a racetrack (start, finish, lanes). 

· Teams name their horses.  Place horses at start.

· Randomly distribute one card face down to each team.  

· Say go, each team proceeds to answer question in a specified amount of time.  Time is up, each team read its question and answer to the class.

· Team's horse moves forward if got it right.

· Play until 1, 2, 3 place horse win. 

· Distribute large sheets of paper.  Ask learners to write the most important things they learned.  Use colors and images.

· Post on wall and share sheets with class or roam and review sheets.

· Teams discuss the value of the program and come up with three or more of the most valuable things they've learned.  Present, post, and discuss. 

· Re-create the whole program in a single pictogram, using icons and images where possible.  Share pictograms.

· Teams assigned modules of class and they create a mural.  Hang them in order and everyone reviews.

· Top ten list of the most useful or significant things they learned in the program. 

· Milestone chart (flip chart sheet for each topic and post it)

· Participants write an idea on a post-it note that has made an impact

· Place on appropriate topic

· Participants can take turns leading the discussion on each topic

· Trainer can see what hit home and what was missed

· Soaring, Sailing, Swimming and Sinking

· Post a flip chart sheet with each of these words

· Ask participants to evaluate sections of the program they feel soared, sailed, and the sections that seemed to swim or sink.

· Emphasize they include why

· They can use note cards with masking tape or large post-it notes.
Appendix D

Part III

Learning Strategies Where 

Participants Perform

· Write a dialogue that sums up major points of class. 

· Demonstrate a skill or perform a task--explain everything you are doing in great detail.

· Observe partner, ask questions, and request clarification when necessary

· Observers evaluate performance (good and improvement)

· Pre-prepare name cards or article to wear that designates a part of a system, process, or procedure.  

· Learner plays a part of the component of the total system.

· Present the group with a series of real world scenarios to physically act out or demonstrate.  Ask them to describe everything you are doing and why.

· Critique and/or have observers critique.

· Song, Rap, or Rhyme (Poem) Creation.  Teams develop a creation to review a portion of the material they are assigned.

· Teams create and present an advertisement for the program.  TV ad or skit, a radio ad with a jingle, a magazine ad, or a billboard.  Include highlights and benefits.

· Musical Chairs.  Have the exact number of chairs for everyone (minus one).  Start the music.  Everyone walks around and when the music stops, they scramble for a chair.  Whoever is left standing answers the question.  After the question is answered, he/she stands on the perimeter and removes one chair.   Depending on the size of the audience, you can play for a few turns or until one person is left.  It is important for everyone to still be a part of the game, even from the perimeter.  The goal is to learn the material so you want the participants to help each other out.

Appendix C

Part IV

Learning Strategies to Evaluate 

and Enhance the Course
Secret Ballot Course Evaluation

· What went well (colored index card, sheet)

· What could have gone better (different color)

Circle Sharing

· The circle represents collaborative learning that occurred in the program  

· Share what liked, disliked, suggestions for improvement…

· Make a brief closing comment
Course Manual for future Participants

· 11x17 papers, fold, staple

· Create a short course manual that reviews all the major learning pieces in the program.  Encourage them to use the images, memory devices, and anything that might help people quickly grasp and retain the information.

Tips for Future Participants

· Blank talk bubbles and cartoon characters

· Tips, summarization, pointers….

Peripheral Creation for Future Classes

· Put new knowledge to work by making peripherals for future classes that capture the most important ideas and concepts of the program.  

· Wall displays, mobiles, job aids, three-dimensional learning aids, floor displays.

Group Course Evaluation

· Two flipcharts--What's great about this course / Ideas for making this course better.

· Instructor leaves the room, comes back when done, and listens to feedback.

Time Capsule Creation

· Large cardboard box--time capsule, name and date of program.

· Create anything you feel could help future learners succeed in the program.  Share.  Put in box and seal.  Don't open until next session.

Newspaper Article Review

· Learners write a quick article about the program.  Helps them review and will help future learners succeed in the program.

· Write a regular news story covering main points objectively OR review the course by evaluating and offering tips for success.  Headline and first sentence should spark the readers' interest and get them to want to read the story.

· Next time you train, tape the articles on the wall.  Ask learners to take a few minutes to read the news.  Have them share something they gleaned about the program from reading the articles.

Round Robin

· What did you learn today? (no repeats)

The Things I’ve Learned About __________ are:

· Three approaches—in small groups list, dialogue between two people, or individuals list on flipchart sheets posted around the room.

Milestone Chart (flipchart topics)

· Pre-make flipchart sheets with different key topics on each and post around the room. 

· Instruct the participants to write an idea on a post-it note that has made an impact.

· Have them place on appropriate topic.

· Participants can take turns leading the discussion on each topic.

· Trainer can see what hit home and what was missed.

Soaring, Sailing, Swimming, and Sinking

· Post flipchart sheets with each word on one.

· Ask participants to evaluate sections of the program they feel soared, sailed, and the sections that seemed to swim or sink.

· Emphasize they include “why.”

· They can use note cards with masking tape or large post-it notes.

How do you Feel… (Smilie face, neutral face, frowning face)

· Create flipchart sheets with each of these.

· State a topic area and ask them to move to the face that expresses how competent they feel.  Continue stating important points (topic areas) and assess what you may need to spend more time teaching.
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LEARNING STYLES—

A Variety, An Overview

“Learning is a consequence of thinking.”

Metacognition:  The ability to think about your own thinking.

Modalities – CHARACTERISTICS Teaching through Learning Channels, Performance Learning Systems, Inc.  Emerson, NJ  1983

	Visual
	Auditory
	Kinesthetic/Tactile

	Looks around the room and examines the situation
	Talks about what to do and the pros/cons of a situation
	Tries things out by touching, feeling, and manipulating



	May stare when angry, beam when happy
	Express feelings by shouting for joy, blow up verbally – indicating emotions through tone, pitch, and volume in voice
	Express feelings physically – jump for joy, push, tug, stomp, pound

	Facial expression is a good index of emotion
	Enjoy listening, but cannot wait to get a chance to talk
	Body tension is a good index of emotion

	Think in pictures and detail
	Tend toward long and repetitive descriptions
	Gestures when speaking

	Vivid imagination
	Like hearing themselves and others talk
	Is a poor listener, stands very close when speaking or listening

	Neat and meticulous in appearance
	Enjoy reading dialogue and role plays – dislikes lengthy narratives and descriptions
	Loses interest in a long verbal discourse

	Generally has good handwriting
	May move lips or read under their breath while reading
	Learn best by doing – having direct involvement

	Learn by seeing
	Uses a phonics approach to spelling
	Often seeming impulsive, they seek the solution that involves the greatest activity

	Take notes
	Respond well to lecture, discussion, tapes, and music
	May fidget a lot while reading, or when classroom instruction is mainly lecture and writing


	Visual
	Auditory
	Kinesthetic/Tactile

	Relatively unaware of sounds
	Remembers names, forgets faces
	Often poor spellers, needing to write the words down to determine if they “feel” right

	Can be distracted by disorder or movement
	Easily distracted by sounds
	Teaching strategies:  write on paper or on the board, drawing, hands-on activities with real objects, enable movement

	Solve problems by planning in advance and organizing thoughts by writing thoughts down
	Talks self through problem, talking out loud
	Respond to music by moving

	Like to read descriptions and narratives
	
	

	Show intense concentration in reading
	
	

	Learn by: reading, looking at pictures, writing on board or paper, videos – anything they can see.
	
	


26 elements in a learning environment that can affect the learning process

Rita Dunn, Kenneth Dunn and Gary Price – Learning Style Inventory

Impulsivity (right hemisphere) vs. Reflectivity (left hemisphere)  

[8 second wait]

· Impulsivity - calls out answers without considering possibilities

· Reflectivity - rarely volunteers, just thinks about it

Global (right hemisphere) vs. Analytic (left hemisphere) 

· RIGHT - Global - needs an overview, the big picture, 

· LEFT - Analytic - learns sequentially (step by step). 

Environmental Stimuli
· Sound - quiet or sound preferred

· Light - bright or subdued

· Temperature – cool or warm

· Design of the classroom – informal or formal

Sociological Stimuli

· Prefers learning alone

· Peer-oriented learner

· Prefers learning with adult (teacher influence)

· Prefers learning through several ways (depends on what doing)

Emotional Stimuli

· Self-motivated

· Adult-motivated

· Specialist-motivated

· Unmotivated (peaks and valleys of motivation, cycle)

· Persistent  -  not persistent (hit difficulty and give up or move on)

· Responsible  -   not responsible (how long work without being checked on)

· Structure – required or not required (too much structure can squelch)

Physical Stimuli

· Auditory preferences

· Visual preferences

· Tactile-kinesthetic preferences

· Food – requires or does not

· (Learning times – people are born with, it’s an internal calendar, can change)

· Functions best in morning  

· Functions best in late morning

· Functions best in afternoon

· Functions best in evening

· Mobility – needs or does not (doodle)

Left-Brain, Right-Brain and Whole-Brain Theories

Probably the most popular and widely known finding of brain research in the twentieth century is that our brains have at least two very different ways of processing information.  These are related to the two hemispheres of the brain—the left and the right—and to the corpus callosum (the part that connects the two hemispheres).  Each side of the brain processes information differently, although some of the earlier information about the left and right brain is outdated, for the brain is not nearly as split as originally proposed.  In everything we do both left and right brain are involved.

In general, the left brain processes sequentially and in parts.  It tends to be more analytical, linear, and step-by-step.  For example, your left brain is more active than the right when you try to figure out what happened to all your money as you balance your checkbook.  The left brain processes information verbally, rationally, analytically, and logically.  It is more aware of and responsive to positive emotions.

The right brain processes simultaneously and all-at-once.  For example, your right brain reacts more than the left when one of your favorite songs plays on the radio or when you are looking at a magazine and suddenly turn to a picture of your ideal vacation spot.  The right brain processes information visually, spatially, symbolically, and aesthetically.  It is more aware of and responsive to negative emotions.

The left brain tends to organize new information into pre-existing knowledge patterns, categories, and schemes.  This is like a very meticulous person who is forever putting things into little boxes on shelves so that his or her world makes sense and the house stays tidy.

The right brain can create leaps in knowing, because it has a panoramic view—it can see the larger patterns.  It can invent ideas that do not fit into preexisting categories and for which there are no previous reference points or experiences.  Artists and science fiction writers use their right brains to create worlds and universes that no one has ever seen but that exist in their dreams or active imagination.

The current edge of this so-called split-brain research is the integration of the two sides of the brain into a unified whole—the whole brain.  The two sides of the brain are connected by the corpus callosum, a large group of neural connectors.  The corpus callosum allows the two sides of the brain to communicate and collaborate when faced with the complex issues and tasks of everyday life.  It is like an inter-hemispheric freeway that allows each side of the brain to freely exchange information.

What this means is that we are all both left-brained and right-brained!  Both the left and right hemispheres of the brain are involved in every activity we perform; although certain tasks and experiences tend to stimulate more activity in one hemisphere than another.  This whole brain creates a balance in our knowing.  It allows us to experience and participate in greatly amplified approach to living.  The whole brain joins our so-called hardheaded, rational, analytical thinking with intuitive, symbolic, and aesthetic thinking, giving us a deeper, richer experience of being.

Taken from Eight Ways of Knowing:  Teaching for Multiple Intelligences by David Lazear, Skylight Publishing, 1999
Right/Left Brain Hemispheres – How the Brain Processes Information       

Dr. Roger Sperry, 1981, Nobel Peace Prize

Left – linear, sequential, serial, analytical, rational and verbal  

· Processing is systematic  

· Analysis and planning are key strategies

· Problems are solved by looking at the parts and sequence is critical

· Seeks and uses language and symbols, abstracts experience for comprehension 

· Generates theory and creates models

· Examines cause and effect

· Breaks things down into parts

Right – simultaneous, creative, visual and holistic, able to see patterns and connections.

· Seeks patterns and solves problems by looking at the whole 

· Intuition, beliefs and opinions are key processing strategies

· Seeks and uses patterns, relationships, and connections

· Manipulates form, distance and space

Bring both modalities together for “whole brain” processing

Perceive and Process

David Kolb describes two major differences in how people learn:  how they perceive (sensing/feeling [concrete] to thinking [abstract]) and how they process (doing [active] to watching [reflective]).  Example:  in a new situation, some people respond primarily by sensing and feeling their way while others think things through, name and classify it.  None of us exclusively use one response to the total exclusion of the other.  However, in reactions, people hover near different places on a continuum and that is our most comfortable place.  

Processing Experience and Information 

Watchers reflect on new things; filter them through their own experience to create meaning in a slow, deliberate choosing of perspectives.

Doers act on new information immediately, reflecting only after they have tried it out.  They need to do it, to extend themselves into the world in order to make it theirs.

Developmental Learning Cycle

Participants should move from subjective knowing to objective knowing to integrated knowing (Kegan, 1982).  

Humans sense and feel, they experience, then they think, they develop theories, then they try out theories, they experiment.  Finally, they evaluate and synthesize what they have learned in order to apply it to their next familiar experience.

They get smarter.  They apply experience to experience.

Multiple Intelligences—Howard Gardner

· Intelligence is not fixed at birth.  

· The only limits to our intelligence are self-made and related to our beliefs of what is possible.  

· There are many forms of intelligence, many ways by which we know, understand, and learn about our world.

· Each of us has all of the intelligences listed below, but not all of them are developed equally.

· We have within ourselves the capacity to activate all of our intelligences.  In so doing, we open an amplified world of sensing, feeling, and knowing.

In Howard Gardner’s words….

Verbal/Linguistic Intelligence is the capacity to use Language, your native language, and perhaps, other languages to express what’s on your mind and to understand other people.  Poets really specialize in linguistic intelligence, but any kind of writer, orator, speaker, lawyer, or a person for whom language is an important stock in trade highlights linguistic intelligence.

People with highly developed Logical-Mathematical Intelligence understand the underlying principles of some kind of a causal system, like the scientist or a logician does; or can manipulate numbers, quantities, and operations, the way a mathematician does.

Spatial Intelligence refers to the ability to represent the spatial world internally in your mind—the way a sailor or airplane pilot navigates the large spatial world, or the way a chess player or sculptor represents a more circumscribed spatial world.  Spatial intelligence can be used in the arts or in the sciences.  If you are spatially intelligent and oriented toward the arts, you are more likely to become a painter or a sculptor or an architect than, say, a musician or a writer.  Similarly, certain sciences like anatomy or topology emphasize spatial intelligence.

Bodily Kinesthetic Intelligence is the capacity to use your whole body or parts of your body—your hand, your fingers, your arms—to solve a problem, make something, or put on some kind of productions.  The most evident examples are people in athletics or the performing arts, particularly dance or acting.

Musical Intelligence is the capacity to think in music, to be able to hear patterns, recognize them, remember them, and perhaps manipulate them.  People who have a strong musical intelligence don’t just remember music easily—they can’t get it out of their minds, it’s so omnipresent.  Now, some people will say, “Yes, music is important, but it’s a talent, not an intelligence.”  And I say, “fine, let’s call it a talent.”  But then we have to leave the word intelligent out of all discussion of human abilities.  You know, Mozart was so darn smart!

Interpersonal Intelligence refers to having an understanding of other people.  It’s an ability we all need, but is at a premium if you are a Specialist, clinician, salesperson, or politician.  Anybody who deals with other people has to be skilled in the interpersonal sphere.

Intrapersonal Intelligence refers to having an understanding of yourself, of knowing who you are, what you can do, what you want to do, how you react to things, which things to avoid, and which things to gravitate toward.  We are drawn to people who have a good understanding of themselves because those people tend not to screw up.  They tend to know what they can’t do.  And they tend to know where to go if they need help.

Naturalist Intelligence designates the human ability to discriminate among living things (plants, animals) as well as sensitivity to other features of the natural world (clouds, rock configurations).  This ability was clearly of value in our evolutionary past as hunters, gatherers, and farmers; it continues to be central in such roles as botanist or chef.  I also speculate that much of our consumer society exploits the naturalist intelligences, which can be mobilized in the discrimination among cars, sneakers, kinds of makeup, and the like.  The kind of pattern recognition valued in certain sciences may also draw upon naturalist intelligence.

Adapted from, “The First Seven…and the Eighth”, Kathy Checkley, ASCD Educational Leadership, Vol. 55 No. 1, September 1997, p.112

Jean Houston in her book Life Force states:

We are as different from each other as snowflakes; and each of us has, especially in childhood, a special penchant for different ways of exploring our world.  In order to preserve the genius and developmental potential of childhood, one must quite simply give the universe back to the child, in as rich and dramatic a form as possible.

Multiperceptual learning, we have found, is a key to this gifting.  In school curricula and programs…the child is taught to think in images as well as in words, to learn spelling or even arithmetic in rhythmic patterns, to think with his whole body—in short, to learn school subjects, and more, from a much larger spectrum of sensory and cognitive possibilities.

Visit the websites for multiple intelligences at:

www.pz.harvard.edu/pls/HG.htm or http://edulb.cnidr.org/edref.mi.gardner.html
Assessing How Your Students Learn

This checklist, adapted from Multiple Intelligences in the Classroom by Thomas Armstrong can help you take an in-depth look at which intelligences a student uses most.  Fill out the checklist for two or three students you have difficulty reaching.  For each student in your class check each statement that describes the student, then review them together to see which intelligences are the student’s strongest.

Word Smart




  Music Smart
__ tells tall tales, jokes, and stories


__ recognizes off-key music

__ has good memory




__ remembers melodies

__ enjoys word games



__ plays a musical instrument or 

__ enjoys reading and writing




sings in a choir

__ has a good vocabulary for age


__ speaks or moves rhythmically

__ has good verbal communication


__ responds favorably to music








__ taps rhythmically while works

Number Smart



__ is sensitive to environmental 

__ asks questions about how things work


noises

__ quickly does mental math

__ enjoys math activities



People Smart
__ enjoys strategy games



__ enjoys socializing with peers

__ enjoys logic puzzles or brainteasers

__ acts as a natural leader


__ uses higher-order thinking skills


__ gives advice to friends who 









have problems

  Picture Smart




__ seems to be street-smart

__ reports seeing clear mental pictures

__ belongs to clubs/organization

__ reads maps, charts, and diagrams easily

__ has one or more close friends

__ daydreams more than peers


__ shows concerns for others

__ enjoys art activities

__ likes visual presentations



 Self Smart

__ enjoys puzzles and mazes


__ displays sense of independence

__ understands more from pictures 


__ has high self-esteem


than words while reading


__ has a realistic sense of 

__ doodles on paper





his/her strength








__  has a good sense of 

  Body Smart







__ enjoys clay and finger painting


 Environment Smart
__ displays a love of animals








__ spends time outdoors

__ sensitive to our natural 




environment
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